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Pupil premium strategy statement      

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name World’s End Junior 
School 

Number of pupils in school  359 

Proportion (%) of pupil premium eligible pupils 46% 

Academic years that our current pupil premium strategy 
plan covers  

2021/2022 to 

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Allison Owens, 
Headteacher 

Pupil premium lead Claire Craddock, 

Deputy Headteacher 

Governor  James Terry, lead for 
disadvantaged pupils 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £223,270 

Recovery premium funding allocation this academic year £24,203 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£6,051 

Total budget for this academic year 

 

£247,473 



2 

Part A: Pupil premium strategy plan 

Statement of intent 

All pupils are entitled to the very best curriculum and learning opportunities, whatever 

their starting point. We aim to ensure that all pupils, irrespective of their background or 

any barriers they may face, make good progress and achieve high attainment across 

all subject areas. Our pupil premium strategy is to support disadvantaged pupils to 

achieve that goal, including those who are already high attainers.  

A key focus of our strategy is to consider the challenges faced by vulnerable pupils and 

to support their needs, regardless of whether they are disadvantaged or not. 

Our core approach is on High-quality teaching, with a focus on areas in which 

disadvantaged pupils require the most support. Research shows that not only does this 

have the greatest impact on closing the disadvantage attainment gap, it also benefits 

all pupils. 

We also ensure they have the very best resources and enrichment opportunities, 

through visits to places of interest and participation in community events. Pupil 

Premium and Recovery Premium spending is reviewed in an ongoing way as each 

year progresses in light of regular evaluations. Future priorities are made in response 

to new research as well as the school’s self-evaluation processes. 

We have a clear, strategic approach to the use of specific Pupil Premium and 

Recovery Premium funding and plans are integrated into wider school support and 

improvement systems. These are monitored and evaluated regularly and in depth data 

analysis ensures that the correct support and strategies are identified to maximise 

progress. 

Strong leadership systems ensure that Pupil Premium and Recovery Premium funding 

has the necessary impact. This includes, an identified governor having responsibility 

for Pupil Premium and Recovery Premium and a coordinated senior leadership 

approach to implementing plans.  

Recovery Premium Priorities: 

• Ensure teachers and staff are confident and have the necessary tools to support 

children’s catch up through high-quality learning, teaching and assessment; 

• Ensure that gaps/missed knowledge and misconceptions are addressed through 

the curriculum and basic skills approach; 

• Re-establish the positive behaviour and learning routines that have been the 

foundations of the school; 
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• Ensure that the welfare and well-being of the children, staff and local community 

is at the forefront of our integration back into school; 

Continue with the work around family engagement to support both parents and 

children. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our assessments and observations have found that disadvantaged pu-
pils are displaying underdeveloped oral language skills and vocabulary 
gaps to a greater degree than their peers. 

2 Disadvantaged pupils generally have greater difficulties with phonics 
than their peers, which has impacted their development as readers.  

3 Assessments indicate that maths attainment among disadvantaged pu-
pils is significantly below that of non-disadvantaged pupils.  

4 85% of SEND pupils are also disadvantaged. There has been a signifi-
cant increase in the number of SEN referrals during the past 2 years. 

5 Whole-school and partial closures have impacted considerably more on 
disadvantaged pupils than on other pupils, resulting in significant 
knowledge gaps leading to pupils falling further behind age-related ex-
pectations. This is largely due to parents of disadvantaged pupils finding 
it more difficult to support their child’s learning at home. 

6 Attendance of disadvantaged pupils is lower than that of non-disadvan-
taged pupils nationally and the rate of persistent absence of disadvan-
taged pupils is significantly higher than that of non-disadvantaged pupils. 
This has had a negative impact on the progress of disadvantaged pupils. 

7 Our disadvantaged pupils have been impacted more severely by social 
and emotional issues, requiring support, nurture, family support and 
counselling. 

8 Some disadvantaged pupils have low self-esteem and do not have 
enough belief in their ability as a learner. 

9  More disadvantaged pupils have missed out on educational experiences 
such as visits, music lessons and creative experiences. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral 
language skills and 
vocabulary among 
disadvantaged pupils.  

Significantly improved oral language and vocabulary 
among disadvantaged pupils is observed in lessons, books 
and through ongoing assessments.  

Improved reading 
attainment among 
disadvantaged pupils.  

KS2 reading outcomes in 2024/25 show that more than 
70% of disadvantaged pupils met the expected standard (in 
line with 2019 - 67%)  

Improved maths 
attainment for 
disadvantaged pupils at 
the end of KS2.  

KS2 maths outcomes in 2024/25 show that more than 75% 
of disadvantaged pupils met the expected standard (in line 
with 2019 - 72%) 

 

Improved attainment 
among SEND pupils 

SEND pupils are making good progress across the wider 
curriculum and an increased proportion are reaching the ex-
pected standard in reading, writing and maths. 

To achieve and sustain 
improved wellbeing for 
all pupils in our school, 
particularly our 
disadvantaged pupils. 

Sustained high levels of wellbeing from 2024/25 demon-
strated by: 

• qualitative data from pupil voice, pupil and parent sur-
veys and teacher observations 

• recorded behaviour incidents remain low 

• We aim to have full participation in our varied range of 
enrichment activities, including extra-curricular activi-
ties, educational visits and residentials. 

To achieve and sustain 
improved attendance 
for all pupils, 
particularly our 
disadvantaged pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

• the overall absence rate for all pupils being no more 
than 4%, and the attendance gap between disadvan-
taged pupils and their non-disadvantaged peers being 
reduced. 

• the percentage of all pupils who are persistently absent 
being below 11% (National 2019-2020 11.2%) and the 
figure among disadvantaged pupils being in line with 
their peers. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £51,850 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding dialogic activities 
across the school curricu-
lum. These can support pu-
pils to articulate key ideas, 
consolidate understanding 
and extend vocabulary.  

We will purchase resources 
and fund ongoing teacher 
training and release time.  

There is a strong evidence base that 
suggests oral language interventions, 
including dialogic activities such as 
high-quality classroom discussion, are 
inexpensive to implement with high im-
pacts on reading: 

Oral language interventions | Toolkit 
Strand | Education Endowment Foun-
dation | EEF 

1, 2 

Purchase of a DfE validated 
Systematic Synthetic Phon-
ics programme (Little Wan-
dle), to secure stronger 
phonics teaching for all pu-
pils. 

All staff to receive training in 
delivering phonics teaching 

Phonics approaches have a strong 
evidence base that indicates a positive 
impact on the accuracy of word reading 
(though not necessarily 
comprehension), particularly for 
disadvantaged pupils:  

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2 

Through training, coaching 
and mentoring, ensure that 
teachers and staff are confi-
dent and have the necessary 
subject knowledge and peda-
gogy to deliver high-quality 
teaching, learning and as-
sessment, including same 
day catch up sessions.   

 

The DfE non-statutory guidance has 
been produced in conjunction with the 
National Centre for Excellence in the 
Teaching of Mathematics, drawing on 
evidence-based approaches:  

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 

The EEF guidance is based on a range 
of the best available evidence:  

Improving Mathematics in Key Stages 
2 and 3 

3 

Improve the quality of social 
and emotional (SEL) learn-
ing. 
 

There is extensive evidence 
associating childhood social and 
emotional skills with improved 
outcomes at school and in later life 
(e.g., improved academic performance, 

All 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
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SEL approaches will be em-
bedded into routine educa-
tional practices and sup-
ported by professional devel-
opment and training for staff: 

• Continued TIASS 
(Trauma Informed At-
tachment Aware 
School) training for all 
staff 

• Senior learning mentor 
to receive training to 
become ELSA (Emo-
tional literacy support 
assistant) 

attitudes, behaviour and relationships 
with peers). 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £100,194 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

SALT Specialist to 
provide ½ day support 
each week. 

Trained teaching 
assistant to provide 
wider SALT 
interventions across the 
school every afternoon 

 

Oral language interventions can have a 
positive impact on pupils’ language skills. 
Approaches that focus on speaking, 
listening and a combination of the two 
show positive impacts on attainment: 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

 

1,2,4 

Additional phonics 
sessions targeted at 
disadvantaged pupils 
who require further 
phonics support..   

Phonics approaches have a strong 
evidence base indicating a positive impact 
on pupils, particularly from disadvantaged 
backgrounds. Targeted phonics 
interventions have been shown to be more 
effective when delivered as regular 
sessions over a period up to 12 weeks: 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

2, 4, 5 

Standards Teachers and 
additional teaching 
assistants to deliver 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 

1, 2, 3, 4, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
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School-led tutoring for 
pupils whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged, including 
those who are high 
attainers. 

method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF (educationendow-
mentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Educa-
tion Endowment Foundation | EEF 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £101,480 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Whole staff training on behaviour 
management / TIASS approaches 
with the aim of developing our 
school ethos and improving 
behaviour across school. 

 

Both targeted interventions and 
universal approaches can have 
positive overall effects: 

Behaviour interventions | EEF 
(educationendowmentfoundatio
n.org.uk) 

2,3,4, 7, 8 

Designated administrator to manage 
and monitor attendance, working 
with designated senior leader and 
senior learning mentor to deliver 
Early Help  

The DfE guidance has been 
informed by engagement with 
schools that have significantly 
reduced levels of absence and 
persistent absence.  

All 

Pastoral Team to support social and 
emotional wellbeing of pupils and 
families, strengthening resilience 
and readiness to learn.  

Senior learning mentor HLTA 

2 x Learning mentors Grade 2 

A greater proportion of 
disadvantaged pupils require 
social and emotional support 
and family support. More 
disadvantaged pupils suffer 
from low-self-esteem and do 
not have enough belief in their 
ability as a learner. Mentoring 
and family support has a direct 
impact on improving 
disadvantaged pupils’ resilience 
and readiness to learn, 
improving their rates of 
progress. 

All 

Enrichment: 

• Drama / dance workshops 

Providing greater opportunities 
for disadvantaged pupils to 
experience enrichment/cultural 

All 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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• wider opportunity music (year 
4) 

• Visiting artist project 

• Educational visits subsidised 

activities not only supports their 
well-being and mental health, 
but also enables them to make 
good academic progress. 

 

Total budgeted cost: £149,800 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

 

Our assessments for 2020/21 indicate the attainment gap between disadvantaged and 

non-disadvantaged pupils has widened in the core subjects. School and bubble clo-

sures, due to COVID-19, has had a major impact on the progress of disadvantaged pu-

pils as they were not able to fully benefit from the actions of our 2020/2021 strategies. 

We have mitigated the impact of school closures through a robust programme of re-

mote learning (4/5 hours live lessons per day); remote interventions and remote men-

toring provided by the pastoral team.  

 

Overall attendance in 2020/2021 was lower than previous years, it was higher than the 

national average: 96.39% (96% national). Although the attendance of Disadvantaged 

pupils was 4% lower than non-disadvantaged, their attendance was 1.46% above this 

groups nationally. Our aim is to close the attendance gap which is why attendance re-

mains a focus of our current plan.  
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that is not being 

funded by pupil premium or recovery premium. That will include:  

• embedding more effective practice around feedback. EEF evidence demon-

strates this has significant benefits for pupils, particularly disadvantaged pupils.  

• utilising a DfE grant to train a senior mental health lead. The training we have 

selected will focus on the training needs identified through the online tool: to de-

velop our understanding of our pupils’ needs, give pupils a voice in how we ad-

dress wellbeing, and support more effective collaboration with parents. 

• offering a wide range of high-quality extracurricular activities to boost wellbeing, 

behaviour, attendance, and aspiration. Activities will focus on building life skills 

such as confidence, resilience, and socialising. Disadvantaged pupils will be en-

couraged and supported to participate. 

Planning, implementation, and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected. We also com-

missioned a pupil premium review to get an external perspective.  

We triangulated evidence from multiple sources of data including assessments, en-

gagement in class book scrutiny, conversations with parents, students and teachers in 

order to identify the challenges faced by disadvantaged pupils. We also used the EEF’s 

families of schools database to view the performance of disadvantaged pupils in 

schools similar to ours and contacted schools with high-performing disadvantaged pu-

pils to learn from their approach. 

We looked at a number of reports, studies and research papers about effective use of 

pupil premium, the impact of disadvantage on education outcomes and how to address 

challenges to learning presented by socio-economic disadvantage. We also looked at 

studies about the impact of the pandemic on disadvantaged pupils.  

We used the EEF’s implementation guidance to help us develop our strategy, 

particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out 

which activities and approaches are likely to work in our school. We will continue to use 

it through the implementation of activities.  

We have put a robust evaluation framework in place for the duration of our three-year 

approach and will adjust our plan over time to secure better outcomes for pupils. 

 
 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://www.gov.uk/guidance/senior-mental-health-lead-training
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/implementation

